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CHAPTER I 
PURPOSE OF THE STUDY AND REVIEW OF LITERATURE. 
There is no field that is in greater need of further 
research than the language arts area. It is so necessary to 
our social and economic way of living and it is also such a 
complex area that it requires a great deal of study and explore-
~ion i n order to improve teaching. Its complexity makes it 
intr icate, and in its vast scope it becomes a subject that 
should be included in a course of study through the entire school 
program. 
Statement of the Problem 
The purpose of this study is an attempt to meet the 
problem of how to increase the use of descriptive words by 
children in written language. The lessons are so planned that 
they emanate from an oral approach. 
Justification of the Problem 
The lack of originality and color in the everyday 
vocabulary of people invites a movement whereby teachers should 
encourage children in primary grades to develop a more colorful, 
usable vocabulary. 
II 
I[ 
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REVIEW OF LITERATURE 
"Whether I come to my own today or in ten thousand or ten 
million years, 
I can cheerfully take it now, or with eq~al cheerfulness 
I can wait." 
1/ 
The above words of Walt Vlhi tman' s are the sincere sentiments 
of a truly great artist. It would be a magnificent feeling t o believe 
that this same idea was in the minds of all writers. Many authors 
today are so influenced by commercialism that they fail to give time 
to detail, hence they fail to achieve perfection. It would be an 
idyllic situation to find that the love of language and written 
expression is so deeply ingrained in children, that it would be no 
arduous task to have them put their own tho~ghts on paper. The 
majority of teachers of primary and elementary grades are completely 
cognizant of the fa~t that children do not realize the functions of 
language and speech. 
says, 
2/ 
In "The Language _uta in the ElEmentary School," Strickland 
"Language is used to serve many purposes. A child learns to 
use language to express meaning, though he later rray use it 
on occasions to camouflage or to conceal ffieaning or intention. 
He learns to use it to express feeling, though he may also 
use it to cover up and hide his feelings. He begins very 
early to employ it to influence or control the feelings and 
actions of others. Through it, he expresses purpose or 
intention and enjoys experiences vicariously. He thinks 
aloud, as a little child, until he has gained enough experience 
1/ Holloway, Emory, Walt Whitman's Leaves of Grass, New York: 
Doubleday, Page and Company, 1926, p. xxl 
2/ Strickland, RUth, The Language Arts in the Elementary School, 
Boston: D. g. He~th company, 195!, p~4---
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I 
with language to think silently, but he uses language all his 
life to facilitate thought and memory. Before the child has 
passed through the elementary school, he has learned to use 
lang~age to gain attention, to describe objects and experiences, 
to give directions, to reason through simple problema, to ex-
plain, to criticize and dispute, to express or to produce 
feelings, and to enjoy rhythm, tone, word pictures, and humor." 
As a child progresses through the primary grades, his range of 
interests become wider in scope; he becomes much more aware of his en-
vironment and he becomes much more interested in the activities of his 
companions. This, of course, all helps him to develop a vocabulary, 
because in order to establish rapport between himself and his companions, 
he has to primarily listen, talk, then read and write. 
1/ 
Dawson lists these objectives for third grade children, 
a. "Talk with greater fluency and confidence in connection 
with projects and other school activities, as well as various 
interests outside of school. 
b. Continue to enrich experience through alert and accurate 
observation and active participation and through contacts 
with suitable literature, pictures, processes and objects. 
c. Increase facility in independent acquisition and assmmlla-
tion of ideas, in reporting them clearly and accurately and in 
putting them into effect. 
d. Continue to use complete sentences -- leaving out unneces-
sary and's, then's and so's --without focussing too much 
attention on them. 
d. Continue to add to the vocabulary words made necessary by 
growing interests." 
One should never overlook originality or uniqueness of expres-
sion either in a child's conversation or in his written work. This 
recognition of some special word or phrase is very encouraging and 
helps a child to lose his self~consciousness. It also helps him to 
attain higher standards in writing. It helps him to clari~ his ideas 
1/ Dawson, Mildred A., Teaching Language in the Grades, New York: 
World Book Co. 1950, p. 49 
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.j 
to such a degree that he traasmits to the reader the mocid that he 
himself was experiencing at the time that he put his thoughts in writing. 1 
. 1/ 
The New York Curriculum Bulletin seys, 
"Helping children to clarify thinking is an important phase 
of teaching. Clarification may take place through: 
delimiting an experience 
elaboration on details in what is perceived through the senses I 
comparing likenesses and differences 
organizing ideas through a topic or topic sentence." 
2/ 
Applegate in "Helping Children Write" says, 
"Praise a new way of describing the outdoor things the children 
bring into the room. Picturesque speech becomes the desir-
able speech. If you really appreciate the writing your 
children do, they will write more." 
3/ 
I 
II 
In discussing this same phase of the subject, Burrows tell us, l 
"The original idea, the fresh invention, or the vivid, individ-
ual way of saying a thing ~s singled out for glowing comment 
because we know the things approved determine the direction 
of growth • • • • • 
Through appreciative comment on attributes of good writing, 
we have encouraged observation, invention, clear, vivid ex-
pression, and honest, individual flavor ••••• 
We have found that those elements of good writing acquired in 
ways that have meaning to the child gradually fuse into an 
enlarged and strengthened writing power. Thus the absolute 
and fearless honesty of expression exercised in all personal 
writing gives color and conviction to his practical writing; 
and i tams of mechanics and sentence form learned in practical 
writing became matters of common use in what he writes for 
his own satisfaction." 
1/ New York Curriculum Bulletin: . Developing Children's Power of 
Self-Expression ThrOUgh Writing, Board of Education, New York City, 
1952-1953 Series; p. 88 . 
2/ Applegate, Mauree, Helping Children Write, Scranton, Pennsylvania: 
International Textbook Company, 1949, p.l2 
3/ Burrows, Fereb6e, Jackson, Saunders, Trent, They All Want to Write, 
New York: Prentice-Hall Inc. 1952, p. 194 
3 
Writing should be made as pleasant as possible for a child. 
No limitations of any sort should be imposed; thus we have a child writing ' 
from and for himself completely devoid of any feeling of apprehension or 
l/ 
inhibition. Burrows has set up some guiding principles that have 
helped to foster good writing: 
"Each child's ability to express his ideas is distinctly unique 
and personal. The rate at which this ability grows is likewise 
individual. Only harm can come from trying to force more mature ! 
forms of expression than children show themselves ready to use. 
Personal writing needs to fulfill only the child's desires, 
except u,on those extremely rare occasions when correct fo~ is 
iecessar,r out of consideration for others or when the product 
is to be permanently prewerved. 
It is equally important to accept a ch:l.ld'a own form for his 
personal expression and to help him learn conventional forms 
of practical writing. Each experience contributes to the 
other, leading to a natural integration of style and technique 
as the writer matures. Every child writes himself into his 
product. Style, tempo, phrasing, characterization, choice of 
subject are exponents of individual personality." 
2/ 
It is McKee's belief that any child who has an adequate 
command of language is able to use it in several different ways. .Among 
these the following are fundamental: 
1. "He is able to understand clearly and correctly the meaning 
of the language that is provided for him to read. Likewise 
he is able to understand clearly and correctly the meaning ot 
the spoken language of other people. I 
2. He is able to use both oral and written language with I 
enough c-larity and exactness to enable other people to under-
stand the meaning that is in his mind. 
3. He is able to construct new meanings in his mind, to 
clarify those that are vague, and see the relationships between 
his meanings, to organize them effectively for a given purpose, 
to make sensible judgments, and to draw reasonable conclusions. 
1/ Burrows, Ferebee, jackson, Saunders, Trent, They All~ to Write, 
New York: Prentice-Hall Inc. 1952, p. 194 
2/ McKee, Paul, Language in the Elementary School, Cambridge, 
Massachusetts: Riverside Press, 1939, p. 8 
These thinking activities can be done only with the use 
of language. " 
1/ 
In discussing these activities more extensively, McKee 
that they will include such common matters as 
1. "conversation, 2. letter writing, 3. story-telling, 
claims 
4. making ttilks of various types, 5. giving directions, 
explanations and announcements, 6. creative writing, 
7. making reports and reviews, 8. reading various types 
of written and printed material, 9. listening to various 
types of talking." 
A teacher plays a very important part in bringing out 
creativeness in a child. An atmosphere of sympathy and understanding 
in a classroom is a tremendous asset to a child who is struggling with 
2/ 
his first bit of original writing. As Mearns says, 
"If we are able, then, at the very first signs to approve the 
~ight thing, growth begins in the individual; and curiously, 
others discover ~ediately what sets us elders agog, and, as 
approval is very precious to them, and as they enjoy seeing 
us agogging, the imitative personality is soon set aside and, 
for a rare moment, maybe, the shy, concealed self steps out." 
Every teacher should realize that the ability to create 
exists in every child, but every child is not offered the opport~ity 
to create. In some children it is almost completely dormant, and as 
3/ 
Paschall says, 
"Imagination is thought of as the power which conjures up 
fairies, ghosts and cloud castles -- this is only imagination-
at-play. Imagination-at-work is a far more serious thing. 
1/ McKee, Paul, Language in the Elementary Schoo_l, Cambridge, 
Massachusetts: Riverside Press, 1939, p. 8 
2/ Mearns, Hughes, Creative Youth, New York: Doubleday, Page 
and Company, 1927, p. ~9 
3/ Paschall, Alma, Creative E!pression, New York: Harper and 
~rothers, 1933, p. 102 
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It has a more serious function to perform. Not a judgment 
or decision is formed in which imagination does not play 
a role." 
1/ 
Paul ~·Iitty in commenting upon the need that children have 
for encouragement says, 
"It is abundantly clear that creative writing flourishes when 
experiences are rich and varied and when unhampered individual 
expression is encouraged. Again and again teachers have 
stressed the significance of increasing the child's sensitivity 
to the world of things about him if creative work is t o reach 
a high level. And they have been no less insistent on the I, 
i mportance of fostering social sensitivity.." 
To continue on about the value of the teacher in regard to 
2/ 
encouraging a child, Herrick says, 
"As the individual continues in his desire to write, he 
gradually grows in his ability and in self-criticism, so long 
as we as guides help him to ever better goals by putting in 
his hands opportunity for widening appreciation of good 
stories and poems." 
3/ 
To sum up ways and means of vocabulary development, Thorpe 
reports, 
" It is through frequent conversations, repetitions of stories, 
educational games, listening to other children's experiences, 
and socialized activities that children mnke constructive 
cont .ct s with l anguage." · 
How then, can we enjoy the fruits of this language and 
vocabulary development? How can we get children to write creatively? 
~e have stressed the fact that encouragement from the teacher is of 
1/ \';itty, Paul, "Realms of Gold in Children's Writing," The 
Elementary English Review, (February 1945) 22:88-93 
2/ Herrick, Anita, "When Children Write," Childhood Education, 
(February, 1943) 19:256-261 
3/ Thorpe, Louis, Child Psychology~ Development, New York: 
Ronald Press, 1946, p.49 
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paramount importance, also a friendly and relaxed school room situation 
should ·exist, and too, proper motiTation should be given to the 
youngsters. 
1/ 
Mitchell indicates, 
"There must be some time allowed in school living where the end 
sought is feeling and not just information or skills. These 
are the times, perhaps, when music is listened to; when stories 
or poems are read for pleasure; when children are allowed to 
experiment with arts and crafts. Excursions and trips can be 
made opportunities for growth end understanding of the aesthetic , 
in a natural and unforgettable way. Permanent impressions 
come from aesthetic experience. The feelings of quiet instilled 
by close association with the noise of eternally moving water of 
the ocean or the mysterious hush of the disturbed stillness of 
the woods leave permanent impres.s ions upon children. These 
are the kinds of experiences which children must have as a 
basis for creati~ity." 
It is quite evident that many factors enter into the phase of 
2/ 
Language Arts known as "written expression." La Brant makes the 
following statement, 
"Written Expression requires a considerable knowledge of biology 
and psychology. This is not strange when we consider that 
Language is the chief human means for communication, and that 
spoken language on which the written depends involves the whole 
physical system. Language can produce emotional etfecta 
which change body temperature, blood content, and rate of heart 
beat. Spoken language uses a congeries of muscles, nerves, 
and blood vessels, and writing calls for eye-hand coopdinations 
of a high order, ·regulated by the mechanisms of speech. When 
in addition we remember that language organizes and structures 
thought, it is small wonder that today we have a slight be~ 
ginning only in the field of research in writing." 
1/ Mitchell, Mary Alice, "Creative Writing in the Elementary Grades," 
Education, Boston: The Palmer Company (February 1945) p. 338 
2/ National Conference on Research in English Committee, "Needed Research 
in Language Expression," (~anuary 1955) National Council of Teachers of 
English, Chicago, Illinois. p. 11 
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II 
The Importance of Vocabulary 
1/ 
"Language", according to Brow.m:, "is a tool of thought. 
Without an adequate supply of words, thinking in any school subject 
cannot progress satisfactorily." 
2/ 
Co:l}.tinuing along this same vein, Gray goes on to say that 
"Vocabulary is an essential means of e:x:cha~ing ideas and of acquiring 
new experiences indirectly." 
3/ 
Seegers states, "A good vocabulary helps one to use the 
intelligence he has." 
It is evident that "Much communication is ineffective, either 
because the writer or the speaker does not choose the right word to 
illumine what he wishes to say, or because his audience is not equipped 
4/ 
to understand what t he words mean," as Leary so aptly states. 
5/ 
Handlan, speaking on the importance of vocabulary, says that 
"Citizens who cannot understand the vocabulary of the press, 
radio, and motion pictures are civic cripples, liabilities, 
not assets, to a state; people so limited in vocabulary that 
they find no joy in reading nor any release in vocabulary 
are denied high pleasure and a wholesome outlet for their 
fears and hopes." 
1/ Brown, Dorothy Lothrop and Butterfield, Margaret A.., The Teaching of 
· Language in the Primary Grades, New York: Macl!i1illan co., 1941., p. 58 -
2/ Gray, w. s., "The Development of Meaning Vocabularies Wi'th Special 
Reference to Reading," Elementary English 17:71, February, 1940. 
3/ Seegers, J. c., "Recent Research in Vocabulary Development," 
Elementary English 23:66, February, 1946. 
4/ Leary, Bernice, "The Word Leaps ]forth to Life," Educational Method 
21:333, April, 1942. 
5/ Handlan, Bertha, "Vocabulary Development," Elementary English 23:350 
December, 1946 
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1/ 
McKee , along the S8llle vein of thought, states, " ••• Possession 
of a wide vocabulary is advantageous in expression. It is absolutely 
essential to the adequate use of language as a vehicle for the communica-
tion of meaning. In addition, it helps make talking and writing 
interesting." 
Kinds of Vocabulary 
2/ 
According to Strickland, vocabulary can be classified in the 
following ways: 
1. Understanding vocabulary which includes the words one 
recognizes and understands both through listening and reading. 
2. Speaking Vocabulary which includes both the vernacular and 
those words which can be utilized in appropriate occasions. 
3. Ylriting vocabulary which includes words used in personal 
situations and those used in situtations of a more formal nature. 
4. Potential vocabulary which includes those words whose 
meanings can be defined either through the context in which they appear 
or through an analysis of the words themselves, with especial concentra-
tion on the form of the word. 
Factors Which Influence Growth in Vocabula;r 
3/ 
Dawson believes that the type of environment in which the 
child lives affects ~ocabular.y growth. The child whose experiences are 
1/ McKee, Paul, Language in the Elementary School, Boston: Houghton 
Mifflin co., 1939, p. 302 
2/ Strickland, Ruth, The Language Arts in the Elementary School, Boston: 
D. C. Heath and Co., 1951, p. 182 
3/ Dawson, Mildred, Teaching Language in the Grades, Yonkers-on-Hudson, 
New York: World Book co., 1951, pp. i!l_41-l42 
·I 
'I 
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limited does not accumulate as wide a vocabulary as the child who has a 
wealth of experiences, such as toys, books, trips, etc. Not only 
environment but the interest which the child manifests in the world about 
him and his own ability for learning influences word power. Dawson 
concludes by stating that there must be some definite instruction from 
either parents or teacher so that words may be used correctly. 
The importance of the teacher in guiding the vocabulary 
development of the child cannot be underestimated. The child does 
acquire a vocabulary at home and from the street but many echo 
1/ 
Applegate's COIIli!lent that, "This is too o:f'ten inadequate. It is then 
the school's duty to ~rovide the child with a vocabulary which will 
enable him to express himself well." 
2/ 
Strickland maintains that "The school ••• is responsible :f'ar 
both motivation and a good foundation." 
Upon the teacher falls the task of promoting growth in vocabu-
3/ 
lary. Applegate strongly asserts that "If you can give your children 
a feeling for words you haTe changed their lives and given them genii 
which will serve them all their days and lead them into new and strange 
experiences. " 
1/ Applegate, Mauree, Helping Children Write, Scranton: International 
TeEtbook Co., 1949, p. 131. 
2/ Strickland, Op. cit., p. 186. 
3/ Applegate, Op. cit. p. 132 
I 
I 
I 
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Since the teacher will guide the children, she herself must 
1/ 
be an enthusiastic emissary of words. Gesell advises that to 
" ••• foster the gift of language in the children, throw out the common-
place classroom expressions, and introduce variety and imagination into 
your own speech. Make the sensory life of the child a rich field from , 
which he may glean striking comparisons, and stir his imagination to 
make use of them in attacking new ideas." 
2/ 
The teacher must needs be a paragon for, says Meighan , 
"Children's literary powers are influenced by the teacher's example--
her correct speech, natural pleasing voice, clear enunciation, and fluent, 
flexible Tocabulary. H 
Ways in Which Vocabulary is Acquired 
3/ 
Hildreth states, "Vocabulary is acquired ••• through interesting 
and vivid experiences about which one thinks, reads, talks, and writes." 
The duties of teaching then "are to provide children with a 
rich variety of learning experiences and help them acquire t he words 
t hey need to use in connection with t hose learning experiences," says 
4/ 
Strickland. 
1/ Gesell, Arnold L. and Chandler, Beatrice, The Nor mal Child and 
Prin~ry Education , Boston: Ginn and co., 1912, p. 174 
2/ Meigheh, :Mary, "Vocabulary Building," Grade Teacher 71:58 
]'ebruary, 1954 
li 
3/ Hildreth, Gertrude, Learning the Three R's, Minneapolis: Educational 
Test Bureau, Educationa l Publishers, Inc., 1947 (2nd Ed.), p. 86 
4/ Strickland, Op. cit., p. 193 
11 
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The importance of many experiences in inducing growth in vocabu-
1/ 
I lary is also stressed by Mabie who writes: 
•I 
"The most natural and permanent enlargement in vocabulary comes 
as a direct result ot varied experiences. All units of study 
and problems considered in school give opportunities for 
teaching new words in the situations in which they are used 
naturally. These words take on richer meanings and make 
more lasting impressions because of their direct association 
with these activities." 
2/ 
I As an illustration of this, Seegers states that at the Oak 
I' 
I Lane Country Day School of Temple University where there is much teaching 
of science, the children of all the gnades above the first do not have 
any trouble with scientific terminology and have a good de-al of compre-
hension. He states vocabularies in this area have been greatly enlarged 
due to interest in the subject, desire to know more, and the opportunity 
being afforded. Concrete experiences given through scientific e:xperi-
1 ments help develop vocabulary. 
3/ 
McKee is also of the same mind concerning the value of 
experiencesi.'~Qr he statea, 
"The growth of vocabulary and other forms of verbal express1 on 
in children is greatly conditioned by the experiences they 
gather ••• the school should supply children with a wide variety 
of real and important experiences." 
such experiences may be direct ones emanating from pictures and 
4/ 
e:xtenaiTe reading. However, Dawson points out that 
1/ Mabie, Ethel, Language Development in Primary Grades Through School 
Activities, Bloomington, Illinois; Public School Publishing Co.,l93Q, p. 61. 
· 2/ Seegers, Loc., cit., p. 65. 
3/ McKee, Op. cit., p. 89. 
4/ Dawson, Op., cit., p. 143. 
II 
,I 
12 
"Full benefit is derived by the pupils only as they have an 
opportunity to discuss t hese ideas and thus are able to 
clarify and correct the impressions they have received. 
Through talking over ••• experiences, they also take into their 
active vocabulary many of the words they have just met for 
the first time. " 
1/ :1 McKee also i t erates that important is the fact that: 
"Effort must be directed at the problem of learning new 
vocabulary normally associated with such experiences. No 
l anguage program can be adequate without making provision 
for the accumulation of experiences and for the learning 
of the vocabulary· that goes with these experiences." 
To assure best development in vocabular,y, there must be 
2/ 
guidance as Tidyman points out: "Meaningful experiences inevitably 
promot e growth in vocabulary but definite guidance in word st udy is 
necessary to secure maximum growth." 
3/ 
Seegers also thinks that "If', through concrete expressions ••• 
children are encouraged ln or made to feel the need of expression, the.7 
will use words intelligently."· 
However, for the words they use, children must have the correct 
4/ 
meaning for, states Gray 
"Unless children attach clear, accurate meanings to words, 
their oral and written language is often incorrect and 
ineffective. • •• Furthermore, they are unable to acquire 
readily, either through listening or reading, new ideas which 
activities am social contacts may contribute. This 1s 
true even when the words relate to situations, events or 
things which are very familiar. The need for a rich meaning 
1/ McKee, Op. cit., p. 89 
2/ Tidyman, Willard F. and Butterfield, Marguerite, Teaching the 
Language Arts, New York: McGraw-Hill Book Co., Inc., 1951, p:27h. 
3/ Seegers, Loc., cit., p. 6? 
4/ Gray, Loc., cit., p. ?1 
,, 
I 
I 
vocabulary becomes increasingly evident as the ideas, concepts, 
and information involved depart from the everyday experiences 
and language act iv 1 ties of the children. " 
1/ 
Leary reiterates the importance of meanings in words. i7ords 
with multiple meanings puzzle children. She says that as a corrective 
issue we must deliberately develop many meenings :tor words so as to 
prevent confusion and bewilderment which children experience when they 
see familie_r words in strange settings. They must be trained, she 
states, to examine the context in whi ch the word is used and to appraise 
t he writer's selection of words. She likewise recognizes the importance 
of first-hand and second-hand experiences to provide the necessary back-
grounds from whence meanings are derived. 
2/ 
Vocabulary is the mainspring of ideas contends Seegers. 
He states: 
"A word is difficult or easy to a child not in proportion to 
the incidence of its general use, but according to the amount 
and type of association the child ••• bas had with the concept 
for wh ich the word stands. rlords are not easy or difficult. 
I deas are. Consequently, to build vocabulary one should 
provide a classroom and school climate encouraging the 
development of ideas and providing opportunities for reading, 
talking, writing, and thinking about them." 
He concludes by saying, "That is the difference between a meaning 
vocabulary and a word l ist." 
l. ethods By Which Vocabulary May Be Developed 
3/ 
As Fleish depicts it, "Vocabulary grows · ~t needs to be 
cultivated for good results. 
with careful nourishment." 
1/ Leary, Loc., Cit., p. 335 
2/ Seegers, Lac. Cit., p. 67 
It is like a garden rrhich blooms profusely 
3/ Fleish, Marian, "Pictures Help Vocabulary Growth, Elementary English 
22:318, December, 1945. 
14 
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1/ 
Tidyman states: 
"Vocabulary growth takes place best under conditions when 
there is a thought or feeling requiring definition and 
expression, that is, in connection with natural situations 
in which there is an immediate need for expression ••• 
The danger is that training lessons will be so artificial 
i 
and so far removed from actual situations that they will make 
little permanent contribution to children's thinking expression ••• 
The value of the training lesson or exercise in vocabulary 
2/ 
varies with the degree to which it approximates purposeful 
expression and stimulates children to think. The training 
lesson is one in which the immediate purpose is to clarif,r 
and enlarge children's ideas and _ use of words. 11 
Tidyma.n goes on to say that "Children cannot create something out of 
nothing. If the c'hndren do not have a background of ideas, thoughts, 
and feelings, the teacher must hetlp create such a backgrouad." 
As has been noted vocabulary is developed through experiences 
met in daily living. HOVIever, many concur that direct teaching 
employing a variety of' methods is best calculated to bring results. 
3/ 
As Dawson points out: 
"No one method of' teaching vocabulary can be used in a rigid, 
unvarying way. Children need to acquire vocabulary through 
dozens of' procedures applied throughout the day in every 
curricular area." 
Among the various procedures suggested for the development of' 
4/ 
colorful words, McKee gives: 
1/ Tidyman, Op., cit., p. 281 
2/ Ib id , p. 206 
3/ Dawson , Op., cit., p. 14? 
4/ I~cKee, Op., cit., p. 305 
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"The teacher should call the c hild' s attention in reading 
material to words that are particularly colorful in reading 
material written by master writers. 
"Exercises may be used in whicll the children substitute a more 
colorful word for a word given in a statement. 
"Exercises of a completion type may be used in which the child 
fills in the few blanks occurring in a statement with colorful 
words. These should be discussed later. 
"Of greatest importance is the fact that the teacher herself 
must be enthusiastically sensitive to the value of words. 
Without this there is little hope of her stimulating the child 
to enlarge his vocabulary." 
1/ 
Applegate adds these procedures: Read much poetry and discuss 
the words contained in the poems to see how much words capture the poem's 
mood. She advises helping the children to describe various every-day 
2/ 
things. Meighen also echoes Applegate's thoughts and suggests the 
introduction of games that will challenge the children to acquire new 
words. 
3/ 
Brown suggests that teachers help cr~ldren choose words 
which can be substituted for certain overworked words. She also states 
that attention should be directed to descriptive action words which can 
be substituted for general verbs. Another method of building colorful 
vocabulary proposed by Brown is the observation of various objects and 
thinking of words to explain exactly hm1 the objects look to the observer. 
1/ Applegate, Op., cit., p. 133. 
2/ Meighen, Loc., cit., p. 58. 
3/ Brown, Op., cit., pp. 61-67. 
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1/ 
Reverting back · to the learning of words, Strickland states 
that "The learning of words and their meanings is first rcaccomplished on 
the oral level." 
2/ 
Watts expresses this thought when he states that: 
"Words de·scriptive of personal qualities consist as often as not 
of the slang terms picked up in the streets and playgrounds 
and learned by direct acquaintance with what they name •• for 
example , catty, bo say, windy ••• " 
3/ 
Descriptive language then, says Watts , "is effectively learned 
by little children through hearing something_ vividly rumed while it is 
being clearly experienced." 
4/ 
Brown states: 
"One of' the best ways to improve the quality of' children's 
vocabulary is to help the class to become aware of and to 
appreciate words which express, accurately and vividly, direct 
sense impressions. These picture words, action words, and 
sound words represent fundamental experiences that children 
understand and enjoy." 
The building of a vocabulary must be an en~qyable experience in 
which the teacher must strive to instil within the children an enthusiasm 
5/ 
for words for Seashore notes: "It is only when a child has attained a 
keen interest in new words that his vocabula:cy will begin to increase at 
any appreciable fraction of capacity rate." 
1/ Stricklmd, Op., cit., p. 185. 
2/ Watts, A. F., The Language and Men tal Development of Children,London: 
George G. Harrap And co., Ltd.,--yg"47, p. 175. 
3/ Ibid., 176 
4/ Brown, Op., cit., p. 67 
5/ Seashore, Robert H. and Marin, Robert E., "Clea:rir.g the Way for 
Vocabulary Developnent, Education Digest 16:44, Octd>er, 1950. 
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Creative Writing is Dependent Upon VocabUlary 
In one's daily living there is a need for written communica-
tion. One of the functions of written communication is that of 
1/ 
creative writing. Of creative writing, Witty says that it serves 
to record one's experiences, to share one's e~eriences, and to 
obtain release for one's feelings. He continues: 
"Writing offers the child not only an avenue throu~ 
which he my record significant events or activities but 
it affords also a cha:mel through which he may share his 
wxperiences with an interested group ••• rt permits highly 
satisfying personal ex~ression which freQ!.lently has great 
value in promoting mental health." 
2/ 
Stric klml.d has noted that "Children use ••• fewer words in 
wri ti.ng than in sp ee.king." 
3/ 
Leonard maintains that "Children who are writing soon feel 
the need for more words." She personally believes that 
" ••• it is a short step from sensing beauty through seeing 
it around us, througp handling and touching lovely things, 
to the expression of it on paper ••• rn other words, feelirg, 
touching, sensing beauty leads to a desire to tell about it, 
to share it with others and express it creativel,y." 
1/ Witty, Paul, "l .. Iotivating Creative Expression Through Compos it ion, 
Educational Method 20:139, December, 1940. 
2/ strickland, Op. cit,, p. 186. 
3/ Leonard, Eunice, "Helping Children Express Themselves Creatively," 
Elemen tary English 15:30, December, 1938. 
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1/ 
Dawson contends that the development of descriptive words 
in a child's vocabulary will help build up skills which "underlie 
the ability to write creatively and vividly." 
2/ 
Van Allen is also of the same opinion for he voices~ the 
thought that: 
"A child writes creatively when he expresses his reactions 
and feelings to sOIOO stimulation received throuE1J_ the 
senses. In order to pro auce effective writing, one 
needs words which will adequately express one's feelings." 
Children in all classrooms must be given the opportunity to 
grow in self-confidence both in spee.king and in writing so as to be 
able to exchange their thou@lts and ideas. Attention to -eocabulary 
development will help achieve this goal. 
1/ Dawson, Mildred, "Developing Creative Writing," Language Arts 
Leaflet No. 6,Yonkers-on-Hudson, New York: World Book co., p.~ 
2/ Van Allen, R., "What is Creative Writing?", Elementary English 
25: 175, March, 1948. 
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CHA.PI'ER II 
PLAN OF THE STUDY 
PURPOSE 
The primary aim of this paper w~s to set up, use and evaluate 
a series of exercises that would help to increase the number of 
descriptive words used in children's written work. 
Selection of the Population 
Children were chosen from two communities. One group, 22 
in number, came from a third grade in a community three miles north of 
Boston. They belong to a low to average socio-economic situat ion . 
The other group, 30 in number, 15 grade three and 15 grade 4, live in 
an area 35 miles north of Boston. They are from an average socio-
economic situation. 
Preliminary Testing 
In order to determine the number of descriptive words in the 
children's vocabularjes, three tests were given to the groups by the 
auth~ of this study. 
The testing period covered three days about the middle of 
January. 
The Fbst Test: \i'ord Responses in Three Minutes -
The first written test simply determined the number of words 
I 
I 
II 
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that a child could write in three minutes . 
'!.'he second Test: Uritten Word Responses to Sentence Motivation -
The second written test consisted of the mimeographed sentence 
"The boy ran down the street." 
---------- ----~---- ---------- In the 
sentence there were three blank spaces, in which spaces the child was 
expected to insert a descriptive word. Simulated ladders were dravTn 
on the paper coming from the blank spaces. Each child could write as 
many wor ds ss he could to describe the situation in the sentence. 
The directions given were: "Let us all put our fingers on 
the first ladder. On each line of this ladder we are going to write 
a word that tells how the boy looked. Go right up this ladder 
writing all the words you can think of that tell hoVI the boy looked. " 
This same procedure was used for the next t wo columns. 
Three minutes was allowed for each ladder. 
The Third Teet: Written Responses .!2_ Experience- Words St imuli -
A mimeographed sheet of paper was given to each child. The 
paper was divided into five columns -- one headed "feel", the . next 
" see", then "hear, taste and smell." The children were asked to write 
as many descriptive words as they could that would belong to that 
sensory category. 
The directions given were: "I want you to start with t he 
first column, the one with t he word "feel" at the top of it. Under 
that word, I want you to write as many words as you can that will 
describe to me how something might feel to you when you touch it. 
I II 
I 
I 
I 
II 
I 
I 
II 
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This same procedure was used with the next four columns. 
was allowed for each column. 
Teaching Period: 
Three minutes 
A series of sixteen exercises designed for increasing 
children's use of descriptive words was given to the classes for a 
three week period during January and Fe'bruary. One additional 
activity was carried on during the three-week period. 
can be found in Appendix A. 
Retests: 
These exercises 
For a three day period prior to the Fegruary vacation, retests 
were given to the same children. The same tests: l) Written~ 
Responses in Three Minutes. 2) V/ritten Ylord Responses. 3) Written 
Word Responses to Sensory Words were used. 
Testing Procedure: 
The testing was carried on under ordinary classroom conditione. 
The children were given paper, pencils, the proper stimulus and then 
the necessary time allotted for each test. The procedure was handled 
in a manner similar to that used in the pretests. 
Record Sheets: 
On the record sheet for each test was listed the name of each 
child tested. Beside each child' s name was listed the number Of 
words that he volunteered. 
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First Test --Record Sheets: 
1. : ritten Word Responses in Three Minutes 
2. Written Vlord Responses 
3. Hri tten Vlord Responses to Sensory Words 
Retests -- Record Sheets: 
1. Written Word Responses in Three Minutes 
2. \'ritten w;ord Responses 
3. Written "liard Responses to Sensory Words. 
Explanation of Scoring : 
The 17ord Responses were divided into three main categories. 
The scoring was· set up in this manner so that the number of descrip-
t ive words and phrases could be evaluated as part of the total 
number of words. 
Categories: 
1. Total number of words -- these consisted of all the words written 
by the children. 
2. Abstract words -- these consisted of nouns, pronouns, prepositions 
and verbs. 
3. Descriptive Words -- these consisted of words and groups of 
words which included at least one or more descriptive words. 
I 
I 
l 
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PRETEST I 
Purpose: 
The purpose of this test is to determine the number of 
11 descriptive words each child writes within a three-minute period. 
Testing Ti.Ine: 
Three minutes 
Necessary Equipment: 
1. Stop watch for teacher 
2. A sheet of lined paper for each child 
3. At least two sharpened pencils for each child 
~. Notice of testing being conducted within room 
Before administering the test, the teacher should be thoroughly 
familiar with the directions. 
To avoid any distractions during the test's administration, 
place a sign on the outside door advising that a test is going on within. 
Directions: 
II 
I Distribute paper. Tell the children to put their names and 
date on the paper. Ask them to place their pencils on their desks as 
soon as they have done so. 
When it is apparent that all have completed their headings 
state to them: 
"When I say the word, 'Go,' boys and girls, I want you to write 
down on your paper every single word you can think of until I say the 
word, 'StoJ. ' 
I· I 
- -
- --
"Do not write anybody' s neme, boys and girls. Do not worry 
about spelling because spelling does not count. Spell these words the 
best ~ay you know how and so that you will be able to tell me what they 
II say if I should ask you." 
Repeat directions a second time so that there is no question 
in the minds of the children as to procedure. It may be necessary to 
tell them to write their words down the paper in column fashion, rather 
than across the paper. 
Then say to them, "Take your pencils. Do not write until I 
say, 'Go.' All ready. (Pause) Go." 
At the end of three minutes, collect the papers, checking to 
see whether all names are written thereon. 
I 
I 
PRETEST II 
Purpose: 
The purpose of this pretest is to ascertain the extent of the 
children's ability to supply descriptive words to a sentence barren of 
these descriptive words. 
street." 
Testing Time: 
The sentence reads, "The boy ran down the 
Three minutes each section, nine minutes total. 
Equipment Necessary: 
1. Stop watch for teacher 
2. Sufficient copies of test paper for children 
3. At least two sharp~ed pencils for each child 
4. Notice of testing being conducted within room 
Before administering the test, the teacher should be thoroughly 
familiar with the directions. 
To avoid any distractions during the testing, place a sign on 
the outside door advising that a test is going on within. 
Directions: (Have a representation of test on board.) 
Distribute test paper. Tell the children to put their names 
on the bottom line. Ask them to place their pencils on their desks 
as soon as they have canpleted their DaiDBS. 
When it is apparent that all have completed their heading, 
say to them: 
"Boys and girls, look at this paper I have given you. Let 
us read the sentence togeth.er. (Teacher reads aloud, then teacher and 
children read together. ) 
"Let us all put our fingers on the :f'irst ladder. (Check to 
see whether children have the right ladder.) On each line o:f' this 
ladder we are going to write a word that tells how the boy looked. 
(Teacher goes to the board and :f'ills in the :f'irst line with the word 
':f'at'. ) Who can tell me what kind o:f' boy this is? Yes, :f'at. Can 
you think o:f' other words that tell how this boy might look. DON'T 
TELL ME. Take your pencils. Do not write until I say, 'Go.' 
When I say, •Go,' go right up this ladder writing all the words you can 
think o:f' that tell how the t· boy looked. Spelling does not count. 
Spell each word so that ·you will be able to tell me what it says i:f' I 
chould ask you. 
"All ready. (Pause} Go." 
At the end o:f' three minutes, say, "Stop, pencils down." 
"Now, boys and girls, let us :f'ind ladder 2. Put your :t'ingers 
on ladder 2. (Check children to see that they have thai r i' ingers 
placed correctly. ) VJha.t is the :f'irst word you see on the ladder? 
Yes, ran. Now, boys and girls, I can think o:f' another word which 
tells me how the boy went down the street. (As teacher says this last 
sentence she writes on the second line the word "walked".) Vlhat does 
this word say? Yes, "walked." Can you think o:f' other words that tell 
how this boy went down the street? DON'T TELL ME. Take your pencils. 
Do not write until I say, Go. When I say, •Go,' go right up this 
ladder writing all the words you can think o:f' that tell how this boy 
went down the street. Spelling does not count. Spell each word so 
that you will be able to tell me what it says if I should ask you. 
"All ready. (Pause.) Go." 
At the end of three minutes, say "Stop, pencils down." 
Say; 
"Let us find ladder number 3, boys and girls. Put your 
finger on ladder 3. On each line of this ladder we are going to write 
a word that tells what kind of a street the boy went down. (Teacher 
goes to board and fills in the first line with the word 'long.') · Who 
can tell me what kind of street this is? Yes, long. Can you think 
of other words that tell how this street looked? DON'T TELL ME. 
Take your pencils. Do not write until I say, (Go.' When I say, •Go,' 
go right up this ladder writing all the words you can think of that tell 
. how the street looked. Spelling does not count. Spell each word so 
that you will be able to tell me what it says if I should ask you. 
"All ready. (Pause.) Go." 
At the end of three minutes, collect all papers, ascertaining 
that names and date are on each paper. 
4-
PREI'EST III 
Purpose: 
The purpose of this test is to determine the nYmber of sensory 
words the children can write within a three-minute period. 
II Testing Time; 
I 
Three minutes each section - 15 minutes total.. 
Necessary Equipment: 
1. Stop watch for teacher 
2. A copy of the tear fat' each cl:l.ild 
At least t'l'iQ sba.r~Ened pencils for each child 3. 
4. Notice of testi.og being comucted within room 
Before administering i he test, the teacher should be thoroughly 
I 
familiar with the directions. Have a diagram on the board of teat 
To avoid any d iatract ons during the test's adninistrati on , 
place a sign on the out side doo advising that a test is in progress . 
Directions: 
Distribute test papeJ Tell children to put their names 
a.nd date on the paper where indicated. Ask them to place their 
11 pencils on their desks as soon as they have done so. I 
Boys and girls, I want you to look at t his paper that I have 
just given to you. As you can see, there are five columns here 
one hea ded "feel"; t re next "see"; the mrt "hear"; then "taste" and 
"smell". First of all, I want yru to start with the first column, 
t he one with the word "feel" at the top of it. Under that wo·rd, I 
II 
I 
want you to w.r it e as many words as you can that will describe to me hem 
something might feel to you when. you touch it. For ins ta.nce, when you 
touch "ice", you might say that it felt "cold l " whereas someone else 
might say ,_.that it felt "smooth." You can also give m words that 
describe how you yourself feel, for example, you feel "hot", or y ou 
feel "sleepy." 
Let's start . 'l'a.ke your pencils. Begin. 
2d Ste12 
Now that we have finished with the first colunm, ' let's move 
on to the secom column, -- the one with the word "see" at the top of it. 
Here I want you to do the sane thing that y ou did with the first colunm, 
only this time I want you to write words that describe what you~· 
For instance, you see "shiny shoesn or you see a "smiling baby." 
All rea.cy? Begin. 
3d Step: 
The next column we see has the word "hear" as it-s heading. 
We all know that we hear with rur ears. What do we hear? Right. 
sounds and noises. That's enough for now, because I W8Ilt you to 
list for me every word that you C!lll think of that has to do with hearir:g. 
4th step: 
We are now going to move on to our fourth column maNed "taste." 
That word has so many pleasant memories, hasn't it? You can think of 
hot apple pie that your Mot her makes, or fudge cake covered w i th ice cream, 
or even a. hot dog while you're sitting on the beach. I want you to take ' 
your J;encil and write down all the words that you can think of that 
would describe how these things and others would taste to you. 
5th Step: 
Now we find ourselves at the last column;-- the one headed 
"smell". Before we go on to write the words that we know, I want to 
read a poem to you. It is called "Smellsn 
Shandy, my dog, has a smell of his own. 
('When he's been. out in the rain he snells most}; 
But Katie, the cook, is more splendid than all 
She smells exactly like hot buttered toastl 
Take your pencils and list for me odors that you ordinarily 
smell and too, your favorite odors. Ready? Begin --
II 
I' 
I 
I' 
II 
II 
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CHAPTER III 
ANALYSIS OF DATA 
It was the purpose of this study to determine the effect 
of a planned series ar exercises on childrena' use of descriptive 
words in wr1 tten. language. 
Three tests were devised far checking the number of 
words. These teats were administered before and a:rter teaching. 
The data was analyzed to determine: -
1. The mean difference in total number of words 
2. The mean difference in number of descriptive words 
3. The mean difference in number of abstract wards 
TABLE I 
MEAN I. g,. FOR GROUP PARTICIPATING IN THE EXPE}{IMENI' 
Grade lio. Range Mean S. D. 
III and IV 52 136-81 105.12 12.'70 
An examination of Table I gives us a picture of the wide 
range of the I. Q.. 's of the group. The reader should remember 
that two grade levels are included in the group. 
,, 
I 
TABLE II 
MEAN C. A. FOR GROUP PARTICIPATING IN THE EXPERIMENT 
Grade No• Range Mean S. D. 
III and IV 52 106.65 11.77 
An examination of Tab.le II shows a range in chronological 
age from 133 months to 96 months, with a mean of 106.65. The 
range is due to the two grade levels. Within each grade the 
chronological age is not widely differentiated. 
TABLE III 
CCMPARISON OF MEAN NUMBER OF WORDS FOR TEST I 
BEFORE AND AFTER TEA.GmNG 
The critical ratio of 1.28 is not statistically significant 
but is in favor of the response to the initial test. This indicates 
that the series of exercises cut down the total number of words. 
TABLE IV 
COMPARISON OF THE MEAN NUMBER OF .ABSTRACT WORDS FOR TEST I 
BEFORE AND AFTER TEACIDNG 
Test : Mean s. D. s. E. . Diff. s. E. . No. 
M: Diff: 
Initial 52 1.33 
7.17 2.61 
Final 52 :14.'73 16.00 2.44 
c. R • 
2.7~ 
II 
The critical ratio of 2.74 is statistically significant 
and in favor of the initial response to test one. Here is a clear 
indication that the exercises have cut down the number of abstract 
words. 
TABLE V 
CWPARISON OF THE MEAN NUMBER OF DESCRIPI'IVE WORDS Jt~OR TEST I 
BEFORE JU.J1) .AFI'ER TEACHING 
Test No.· ·· Mean s. D. s. E.- Diff. s. E. c. R. 
M D 
Initial 52 2.12 4.94 ~69 
4.02 1.26 3.19 
Final 52 6.14 7.58 1.06 
The critical ratio of 3.19 is statistically significant 
and in favor of the final test. The exercises, while cutting down 
on the total number of words and the nunilier of abstract words, pro-
duced very significant gains in use of descriptive words. 
Test 
Initial 
Final 
TABLE VI 
COf.IJPARISON OF MEAN NUMBER OF WORDS FOR TEST II 
BEFORE AND AFI'ER TEACHING 
No. Mean s. D. S. E. : Dirt. 
M: 
52 24.29 13.34 1.87 
11.31 
52 35.60 13.59 1.90 
s. E. C. R. 
n: 
2.67 :4.235 
T~e critical ratio of 4.235 is statistically significant 
and in favor of the final test. This indicates that the series of 
exercises has increased the total number of words. 
II 
I 
Teat 
TABLE VII 
CWPARISON OF MEAN NUMBER OF ABSTRACT HORDS F OR TEST I I 
BEFORE ~1) AFTER TEACHING 
No. Mean s. n. S. E. Diff.: S. E. 
M 
C. R. 
n: 
Initial 52 9.?1 13. Ol 1.82 
2.48 2.62 : .9465 
Final 52 7.23 13.52 1.89 
Although the critical ratio of .9465 is not statistically 
significant, this series of exercises was designed to increase the 
total number of descriptive rather than abstract words. 
Test 
Initial 
Final 
TABlE V III 
COMPARISON OF MEAN NUMBER OF DESCRIPTIVE VIORDS F OR TEST II 
BEFORE AND .AFTER TEACHING 
No. Mean S~:D• s. E. : Diff. : s. E. c. R. 
M: D: 
52 14.57 9. 04 1. 2? 
: 13.?9 2.39 5.769 
52 28.36 :14.45 2. 02 
The critical ratio of 5.?69 is statisticall y significant 
i n f avor of the final test. The exercises pro&nced very si gnificant 
gains in favor of the total number of words and the number of descriptive 
words. 
I 
I 
I 
'I 
I. 
I 
Test 
Initial 
TABLE IX 
COvlPARISON OF MEAN l\i'UMBER OF WORDS FOR TEST III 
BEFORE AND .AJ!TJ:!R TEACBING 
No. Mean s. D. s. E. Diff.: 
.. M . 
52 50.~0 24.18 3.3~ 
s. E. c. R. 
D 
5.22 4.51 :1.157 
Final 52 56.12 21.25 2.98 
The critical ratio of 1.157, although in favor of the 
final test, is not statistically significant. 
Test 
Initial 
Final 
TABLE X 
COMPARISON OF MEAN l'JOMBER OF ABSTRACT WORDS FOR TEST III 
BEl!~ORE A.liJ1J AFTER TEACHING 
No. .Mean s. D. s. E • Diff. s. E. 
1vi D 
52 31.38 :23.34 3.2'7 
c. R. 
:14. 15 4.25 :3.32~ 
52 1'7.23 :1~.41 2.72 
The critical ratio of 3.329 is statistically significant in 
favor of the initial test. This series of exercises was built to 
augment the total number of descriptive words, rathe~ than abstract 
words. 
II 
II 
II 
"-
I 
r 
Test 
Initial 
Final 
TABLE XI 
COMPARISON OF :MEAN NUivl3ER OF DESCRIPTIVE i'iORDS FOR TEST III 
BEJ.""?ORE AND AFTER TEACHING 
No. Mean s. D. s. E. Diff. : C. E. C. R. 
M D: 
52 19.51 14.19 1.99 19.17 3.74 :5.125 
52 38.68 22.61 3.17 
The critical ratio of 5.125 is statistically significant 
in favor of the final text. Here is a clear indication that the 
exercises did increase the number of descriptive words. 
-~-----
CHAPTER IV 
SUW.ARY .M'D CONCLUSIONS 
It was the purpose of this study to build a series of 
exercises to increase children's use of descriptive words in writing. 
The exercises were 16 in number and extended over a period of three 
weeks' teaching. In addition to constructing the series of 
exercises, the writers built three tests. These tests were 
administered before and after teaching. The data were analyzed 
to determine the amount of difference in the total number of words, 
the number of abstract words, and the number of descriptive words. 
The conclusions were as follows: 
1. Test I 
a. Total Number of Words 
An analysis of the results in response to Teat I 
show a regression of 3.21% which gives a critical ratio of 1.28. 
This critical ratio is not statistically significant but does 
indicate that they gave more words in the initial test. 
b. Abstract Words 
The group lost ?.1?% which yields a critical ratio 
of 2.?4%. This is statistically significant in favor of the 
initial test. Since the emphasis in this study has been set forth 
to increasing the number of descriptive words, this result was 
interpreted by the writers as in favor of the final test. 
1: 
I· 
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c. Descriptive Words 
The group gained 4.02% which yields a critical ratio 
of 3.19% in favor of the final test. This critical ratio is 
statistically significant. 
Test II 
a. Total Number of Words 
An analysis of the results in response to Test II 
shows a difference of 11.31%, in favor of the final test. This 
difference yields a critical ratio of 4.23%, which is statistically 
significant. It is important to note here that Test II asked for 
descriptive words only. 
b. Abstract Words 
An analysis of these results shows a difference of' 
2.48% between initial and final tests. This difference yields a 
critical ratio of .946%, which is not statistically significant. 
c. Descriptive Words 
The group gained 13.79% which yields a critical ratio 
of 5. ?69%. This is statistically significant in favor of the 
final test. 
Test III 
a. Total Number of Words 
An analysis of the results in response to Test III 
shows a gain of 5.22%, whtch gives a critical ratio of' 1.157~~ This 
critical ratio, although in favor of' the final test, is not statisti-
cally significant. 
I 
- --=--==-= 
T 
I 
---- --
b. Abstract Words 
An analysis of the results of Test III shows a difference 
of 14.l&fo between initial and final tests. This difference yields 
a critical ratio of 3.329%, which was statistically in favor of the 
initial test. As the plan of this study was to increase the number 
of descriptive words rather than abstract words, this result was 
interpreted as favorable to the final test. 
e. Descriptive Words 
The group gained 19.17% which ~ields a critical ratio 
of 5.125% in favor of the f'inal test. This critical ratio is 
statistically significant. 
SUMMARY 
Although the writers realize that tLe testing techniques were 
experimental and could be improved to a great degree, nevertheless, the 
exercises were designed in such a way as to motivate the children 
enough to have them develop a more extensive vocabulary. 
It is apparent from this study that a three-week teaching 
period is too short a time for children of third and fourth grade 
levels to make significant gains in the use of descriptive words in 
written expression. 
The writers also realize that difficulty was experienced in 
Post-test 1, in that one group had just started cursive writiqg. 
This was a handicap to the group and as a result they were slower in 
writing words in Post-test I than they were in writing words in Pre.-
Teat 1. 
I 
I 
II 
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EXERCISE I 
:How about playing a game of "Blind Man's Bluff?" I always 
like to play this ~me with third grade boys and girls because they 
always think of sooh picture-like and colorful words to describe what 
we have hidden from them. Now after you have put the blindfold on 
yourself, I am going toJ. let each one of you truch v.hat I have in my hand, 
and then I want you to w.I'ite three words telling me how it feels to you 
and a fourth word telling me what you thin~ it is. 
Suggested objects to have the childre~ touch: 
1. a marble 
2. a sponge 
3. a piece of Kleenex 
4. a leaf from a tree 
5. an eraser 
6. a slice o:f bread 
7. a kid glOYe 
8. an emory board 
9. a feather 
10. a piece of wood 
EXERCISE II 
How many of you like to lick the spoon after your Mother haw 
made chocolate frosting? Isn't it just the best you've ever tasted? 
I think it is, boys and girls, it's just like having a party all 
by yourself' ••• 
Here I have some pictures of foods that I have cu. t cut of 
magazines and when I show each picture to you, I want you to write two 
words telling~ h01r you think it (i. e. -- tl:B focxl in the picture) 
would taste? 
1. Peppermints 
2. Hot dog wi1th mustard 
3. Frozen lemonade 
4. Tomato soup 
5. Strawberry Jello 
6. Peaches 
7. Brownie 
8. Ice Cream 
9. Bacon 
10. Spag.lJ.ett i with :rp.eat balls 
After the children have completed this list, have them gp 
back: to each food and have them put the words "just like" af'ter their 
descriptive words, and have them write down what the taste was similar 
to, fer example, -- Peppermints -- hot, burning -- just like swallowing 
a lighted match. 
EXERCISE III 
How many of you boys and girls have ever worked very hard? 
Yes, I'm sure that all of you at some tine or other have worked real 
hard; perhaps you have even overworked yourself. What do I mean when 
I saw you have overworked yourselt? Who else do you know who works 
hard practically every day? Yes, your mothers, fathers, classmates, 'I 
etc. 
Boys, and girls, not only people 1rork: hard, or are aw erworked. 
But we people are responsible fer the way we over11ork something that we 
use practically every day at sons tine or other, especially in school. 
Perm~ you coold guess what this is, but I shall tell you. We 
overwork "wat'ds." Not all words, of course, but some words. These 
words always seem to 'be used. Can you think of these wcrds? 
(List: said, beautiful, nice, big, pret -cy. ) 
Now let's see if we can give t hese words a day off today. 
Let's give them a vacation. I~ sure they would all be very happy. 
As a matter of fact, I bet that they would say to us, "We can give you 
some substitutes that you mi~ t use. "' Just like when your teacher is 
absent for a day, then you get a wbsti tute to take her place, so that 
you won't miss out on lessons. 
Let's pretend that the word "said" will give us some substi tutes J 
,. 
But since we are giving him a dey off, then we don't want to have him 
stay around t o give us his substitutes. Let's call them ourselves. 
Who can call fat' a subeti tute? Who can give me another word for said? 
(If' children haTe difficulty, have them thrnk of how words are spoken --
• 
shouted, cried, whispered, bellowed, (animals used) etc. 
Since we have given "said" a vacation, let's ·give a few others 
a vacation. What about "beautiful" (cont. along same vein with 
"beautiful", as "said.") Then lovely, nice, big, etc. Have 
children write these down. Make a chart. 
Distribute paper. On the board write the word "girl". 
Have children write on their papers words which describe girl. Then 
write nsaid" and have them substitute words for "said.'' 
~rite sentence on board: 
"The girl saw and said, 'Isn't that ! " ------~ ------- -------
Have children fill in the empty spaces and substitute another 
word for " said." 'I 
I 
I 
'• 
EXERCISE IV 
Boys and girls, soon it will be time :t'or us to go home :t'or 
lunch. How many of you are hungry? I thought so. How many of 
you know just what you are going to have for lunch? Tell me what 
you are godii.SC to have. 
List foods that child givea you. 
Then say: In the book Singing Wre els that the fourth grade 
is reading, a little boy has just got off' the stagecoach for a stop at 
an inn. He and the other people in the stagecoach are going to stop 
at the inn for something to eat. They have been riding :t'or quite a 
long while and they are all vary hungry. 
This is what Tommy, the little boy, sees on the table as he 
enters the inn. 
"At one end was a blue bowl piled high with a mountain of 
snowy white potatoes. A hole in the top of the potato mountain was 
filled with butter which overflowed and ran down on all sides. At 
the other end of the table two :t'at roast chickens pointed their 
drumsticks into the air. Tom could see the good brown dressing 
coming out from ins ide the chickens. 
"Here and there in other bar;ls were hills o:t' baked beans with 
juicy bits of' meat on top. 
"There were loaves of' bread still warm from the oven, dishes 
of cheese, bowls of applesauce, and jars of jelly., Best o:t' all 
~ere the pies -- golden-brown pies -~ apple, pumpkin, and good-smelling 
pies of all kinds." 
= 
Now how do you feel, bo,ys and girls? How many of you are 
just about starved? Just what a brut these few lines I read to you 
make you feel even hungrier? Could you smell anything? \Ffua.t 
words helped you to see the food? How do you suppose the chicken 
will taste to Tom; the potatoes, the pies? 
(If necessary, reread sections.) 
Think back to last nmgSt's supper. On the paper I'm going 
to pass out to you, write a sentence or two describing what you saw on 
the table. If you can't remember what you had to eat, I have sol.D9 
pictures of food I shall tack up. Look at them and write a sentence 
telling what you would like to have for lunch and what you would like 
to see on the table as you ~ter the house. (Put up pictures.) 
EXERCISE V 
The idea of this story was taken from the book The Little 
House by Virginia Lee Burton. 
Today, I am going to tell you the story of a little house. 
This Little House when she was new, boys and girls, was a very happy 
house and t hen when she was older s anething happened to her that made 
her very unhappy, but like all good stories::; it ends happily fer the 
Little House. But let's go baclc and have the Little House tell us 
all about what happened to her. 
"I Wf!S a pretty Little House and I was strong and well built. 
I sat our in the country on the top of a hill. I could see every-
thing in the cruntry-side that was goi.rg on all around me. I could 
watch the run rise in the morning and the am set in the evening. 
At night, I could see the moon I watched her grow from a thin, new 
moon to a full moon, then back again to a thin old moon. And you 
know what I could see way off in the distance, boys and girls, the 
lights of the big city. I often wondered what it would be like to 
live there instead of on my nice, peaceful daisy-covered hill. 
Little did I know what was going to happen to mel 
Time passed by for me, boys and girls, just like it doe-s for 
you. Spring came and the days grew longer and the sun warmer. I 
waited and saw the first robin return from the south. I saw the 
grass turn green, wat clr:ed the @uds on the trees swell and the apple 
trees turn into blossom. I saw the children playing by the brook. 
Next came the long summer days ard I sat in the sun and watched the trees , 
cover themselves: with leaves a: :m saw the wll:u.i te daisies cover the hill. 
I watched the gardens grow and the apples turn red and ripen. I saw the ' 
children swinming in the pool. 
In the Fall, when the d~s grew shorter and the nights colder, 
I watched the first frost turn the leaves to bright yeJLlow and orange 
and red. I watched the harvest gathered and the apples picked. At 
this time too, boys and girls, I watched you going back to school. Then 
I saw the Winter come with its long nights and its short days, with its 
countryside covered with snow, and the children coasting and skating. 
It was fun sitting there, boys and girls, watching everything 
go on about you and I could see so far that I know everyone and every-
thing that happened in town. But one day as I sat there with nothing 
more to do than to hold a daisy in my hand and say, "he loves me, he 
loves me not" it happenedl yes, it happened right before my very eyes. 
Along came a steam shovel and dug a road through the hill covered with 
daisies ••• Then some trucks came and dumped big stones on the road, 
then some trucks with little stones, then sane tr"Ucks with tar and sand, 
and finally a steam roller came and rolled it all smooth, and a new 
road had been built. 
Yes, you know now what happened, boys and girls, don't you? 
It was miserable, it was so;. miserable that I hate to tell anyone about 
it. But I know that you will understand how I felt. First of all, 
gasoline stations were built, then roadside stands, small houses, 
apartment houses, garages, -- I was completely surrounded by all these 
buildings. They were towering over me. I could no longer see the 
II 
I 
I 
I 
,, 
• 
sun rise and the moon grow in the sky. All I could see were the · lights 
of the city and they smne all night long. Everyone seemed to be very 
busy and in such a great hurry. The air was filled with dust and 
smoke, and the noise was so loud that I shook. Now I couldn't tell 
when Spring came or Summer or Fall or Winter. It all seemed about the 
same to me. And the saddest part of all was that no one noticed me 
any more. At night I used to dream that I was back on top of my little 1 
hill again, I would dream about my field of daisies and the apple tree 
dancing in the moonlight. I was so sad and lonelyJ My paint was 
cracked and dirty. My windows were broken and my shutters hung crooked-
ly. I was miserablel Then it hapJenedZ ! 
One day along came a lady -- she saw me and lol and beholdJ 
She said that I reminded her of her great-great-grandmother's house --
only her house was out in the country. The lady thought that I would 
look much better out in the country too. So she bought me, had me put 
on a truck and moved out into the country and put right on top of a hill, 
--surrounded by daisies and with apple trees growing all around. My 
windows and shutters were fixed, and I was painted pink. Once again I 
could see the sun and moon and stars. Once again I could watch Spring 
and SUIIIDler and Fall and Winter cane and go. I was so happy and con-
tented -- it was so good to be back -- because it was so peaceful in 
the country. 
1. Let's tell what you think the Little House saw: 
a. in the country 
b. in the city 
2. Do you think that the Little House noticed any different 
smells 
I 
I 
I 
--======--
a. in the country 
b. in the city 
3. Do you think that the children that the Little House 
watched played any differently 
a. in the country 
b. in the city 
~. Viliat were the men and women doing while the Little House 
watched 
a. in the country 
b. in the city 
5. HQY did the noises differ between those heard 
a. in the countr,y 
b. in the city 
. . . . . . . . . . . . . . . 
I 
I 
I 
II 
II 
I 
I 
It was such fun, boys and girls, reading about the Little House 'I 
and talking about it, let's now write about it. (Have the children 
complete these sentences:) 
1. When the Little House was sitting on top of the hill in the 
country, she was a very _____ houae; when she was in the city she was 
a very house. 
2. The hill, upon which the Little House was sitting, 
was 
3. Everything that the Little House could see in the country 
was very 
-----and-----·' while in the city, everything she 
could see W(lS and 
------- --------
4. The air in the country was and 
-------
while the air in the city was and 
-----
- __ ......:....__·_ ---=. I 
I 
II 
5. The people in the country were----- and-----
the people in the city were and -------
6. At the end of the story, the Little House was a very 
house. 
-----
house? 
EXERCISE VI 
Hew many of you, boys and girls, have young babies in your 
When Mother puts your baby sister or brother to bed, what 
does she say to you? How melt you act around the house when baby is 
in bed? Yes, you have to be especially quiet. How quiet can you 
become, have you ever stopped to think? ·Next time, Mother asks you 
to be quiet, you might say, "Yes, Mother, I' 11 be just as quiet as a 
snowflake falling through the sky." (Write phrase on board.) 
Perhaps some of you have other ideas as to how quiet you can 
be. Let's hear sane of them. (List suggestions on board) 
Now that we•ve decided how quiet we could be if we tried 
especially hard, let's think how noisy we could be. Let•s pretend, 
baby has waked up and Mother says that we can go out and play and that 
we don't have to be quiet any more. How noisy will we get outdoors? 
I know that if it were I, and I had had to be as quiet as •••• 
(point to a suggested phrase on board) then when I got outside I'd ba 
just as noisy as a fire engine clanging down the street." 
List suggestions from children. 
On paper, children write a sentence using words: 
"as slippery as" 
"as sad as" 
Teacher passes out mimeographed sheets with 10 sentences to be 
completed. Sentences are: 
/ 
i ---=-------
1. When I had a surprise birthday party, I was as happy 
as ____ _ 
2. flhen Mother told me I could not go out to play for two 
weeks because I bad the measles, X.Ss as sad as a 
-----
3. When I went outside this mo~ing it was as cold as _____ _ 
4. When we worked on our arithmetic this morning we were 
all busy as • 
5. When I poked my head inside the closet it was dark 
as. ____ .....;._ 
6. My puppy's ears are as soft as ------
7. I went to bed late last night and this morning I was as 
sleepy as~----· 
e. Her eyes are as blue as _______ • 
9. Bobby Brown grew to be as tall as-----· 
10. My kitten's tongue is as rough as 
--------· 
II 
EXERCISE VII 
Santa's Bag Breaks . 
Read the :following incident to the children. 
santa hurried back to say goodbye to Mrs. Santa Claus. She 
was standing at the gate of their pretty snow-covered cottage at the 
North Pole. She was smiling and looking ve:cy contented. She was 
contented, too, boys and girls, because she had just :finished another 
year's work. Yes, boys and girls, _a year' a workl She and Santa 
had just :finished painting the little wagons :for boys like you, Tommie, 
and you, Kevin (mention a :few of the children!~~~ names) and heirs. Santa 
had just finished dressing baby dolls, Toni dolls and walking dolls 
for little girls like you and you and you. (Mention names of girls 
in the class. ) 
Mrs. Santa kissed Santa on his shiny red cheek and warned 
him again about Rudolph. You know Rudolph, boys and girls, --
Rudolph, the red-nosed reindeer. Mrs. Santa knew him too, and she 
know that on some of his past Christmas Eve trips, Rudolph got too 
close to the moon, burnt his nose and that is why it is so red. So 
she told Santa to keep Rudolph away from the moon. 
Before he climbed into his sleigh, he tied down his bad so 
that it would not fall out as he went up over the clouds. "My," he 
said, "that bag is ready to burst. We must have sanething for 
everyone. Let me see now--- We have a tiny-tear doll for little 
blonde Kathy, shiny roller skates for dark-eyed Janie, a speedy sled 
for Jim, a football for Peter," and Santa went on reciting the gifts he 
had for all his good little friends. "I do hope that I can manage to 
get that bag down the chimney of the little white cottage at 386 Main 
street." Santa. was now flying through the silvery, wispy, whiskery-
like clouds. He watched Rudolph to make sure that he was not looking 
too eagerly at the moon. 
soon Santa looked down through the clouds and saw snow-covered 
roof tops. You see, boys and girls, the people that live nearest to 
the North Pole have snow outside their houses for about six months of 
the year. Santa knew that it was time to tell his reindeer to slow 
down. He knew that he would have to tighten his reins so that they 
will know he wants to go down to the houses. Santa was smiling to 
himself, thinking of all the boys and girls who were sound asleep in 
their cozy, warm beds. He could just picture the dreams that a 11 the 
boys and girls were enjoying, and you too, boys and girls, you know 
what kind of delightful dreams you have about ~;Santa. 
"Aha," said .:,Santa, "here's the chimney at 386." Santa tied 
up his reindeer, took out hts pack, slid down the chimney and ohll 
what was that ? 
bag burst! l 
You just can't imagine what happenedJ! 
............................... 
Santa's 
Have the children answer the following questions orally. 
1. What do you think was in the hag? List these on the 
board. 
2. Describe the toys that would make a noise such as bugle, 
cann('ln, etc. 
,' I 
3. What do you suppose Santa said when the bag burst? 
4. Describe the pretty dolls. 
5. What would you do if you came downstairs to find Santa ' s 
bag had burst under your Christmas tree? 
............................ 
Have the children write four sentences telling what they 
would do to help Santa in this situation. 
EXERCISE VIII 
Sometimes for a treat your mothers may take you into a 
restaurant. How many of you have ever had this treat? When you 
eat in a restaurant you have a chance to see many things, hear different 
kinds of noises, smell different things and get to taste certain foods. 
Let's think of these things. 
Teacher writes Sight Sounds Smells Tastes in column 
fashion on board. 
Now think back to the time when you were in an eating place. 
What were same of the things you saw, the sounds you heard, the smells 
you smelled, and the feeling in your stomachs as you ate the food you 
ordered. It doesn't matter where you were. You may have been in 
t he dime store at the counter or at the Bella Vista. 
I'll think back and start us off. 
Teacher writes: 
clattering of dishes 
red-checkered table cloths on wooden tables 
faint whiff of perfume from next table 
delicious-tasting strawberry shortcake 
Continue wi th children. 
1. Write a sentence telling about something that you saw. 
2. ·"irite a sentence describing something that you heard. 
3. Urite a sentence $elling about something that you 
smelled and how it smelled. 
I 
I. 
4. Write a sentence telling about something you tasted. 
,, 
I 
I 
ll 
-=======-=-
EXERCISE IX 
The Four Seasons 
We all know that the year is divided into four seasons --
1. Ask the children to name them. 
2. List ·them on the board. 
Go over together, then, the differences in the four seasons. 
Give special emphasis to the fact that it is cold in winter, mild in 
t he spring, hot in SUIDDler, and brisk and tangy in the fall. After 
the idea has been well established in the minds of the class, have them 
list for you using descriptive words: 
Kind of Weather Clothes Worn What Yfe See 
in Garden 
Activities Enjoyed 
by People 
Fall: 
Winter: 
Spring: 
Summer: 
After this has been completed, have the children finish these 
sentences: 
~: 
In the autmnn season of the year, we enjoy Hallowe'en and 
Thanksgiving. We wear clothes that are and 
------ ------
We have 
weather that is _____ , and ---- In the garden at this time of 
~he:·year, tbe flowers look 
----
After school and on Saturdays, 
I 
I 
,, 
'I 
II 
I 
EXERCISE X 
Say to class: 
Whom do we have in this classroom? Yes, boys and girls. 
Do we look alike? Do we wear the same clot hes? Do we like the same 
things? Do we do things tbe same way? No, we are all different. 
7e have different ideas, do different things, like different things. 
Let's see how else we are different. Let's play a game 
with words. I'll be the pitcher end you'll be batters. 'rhis is the 
way we will play the game. I will say a sentence (pitching words to 
you). You listen carefully and then you will tell me the words you 
want me to put into the sentence to finish it. (You'll be "batting" 
words to me.) 
Let's see if all of us can get into the game. 
Here's the first pitch: (Teacher writes this first sentence I' 
on board:) 
ti 
I like to see pretty roses growing. Somet i mes roses ~ake me 
think of 
----
I like to touch them. When I t ouch them, they 
f ee l like 
---- I 
Teacher reads to class and allows time t o fill i n the bl anks . 1! 
I like to see popcorn popping. The kernels before they s tart 
popping look like 
----
When t hey ere popped, they look like 
----
As I pop the corn, I hear t he sounds _____ _ The sounds make me 
t hink of 
-----
I like to look out at the rain. The rai ndrops look 
like 
----= 
This is how they sound Sometimes I 
hea r the sound of thunder. It makes me think of It sounds 
----
like Then I see a streak of lightning. It l ooks 
------
like -----
I like to see a big parade going by. The band music ma kes 
me feel like The sound of feet baing by makes me think 
-----
of I hear the sounds of 
----- -----
I like to watch a train pull into the station. As I watch 
it, I hear the sounds The sounds make me think of 
The wheels are saying I can smell 
-----
and I feel -----· 
I like to see boys and girls with clean, shiny hair. I like 
the feel of clean, shiny hair. When I touch or stroke clean hair it 
II feels like It smells like It looks like 
----- ----
sometimes I look up into the sky and . see an airplane. From 
where I stand it looks like 
-----
Once I saw an airplane l and. 
As it got closer to the ground it looked like 
-----
I he8.l' d 
the s ound • 
-----
One morning I woke up early and looked out the window. It was 
very foggy. The fog looked like It made roe feel 
like 
-----
I opened the window and poked my head out. I could 
smell 
'--------
I listened; I heard ;,.__ __ _ 
I 
I 
'• 
II 
I 
II 
I 
I 
I like to , and these games make me feel 
----
Winter: 
"ley, but it's cold today , but all little girls and boys like the 
cold weather. You get so much out of rolling around in the snow, 
skating, sliding, and making n ice, fat snowmen. When you a re outside 
in the cold weather, you have to keep moving to keep warm. You should 
play games that are and The clothes you wear must be 
and because the weather is and 
------- ------
Spring: 
We all love the springtime. Everything in the wo ods and 
f ields seems to lift up its head , yawn, stretch out its arms and say, 
"Ho-hum, here I am again and isn't it great to be alivel" The weather 
II 
couldn't be more delightful. It is so mild that it is just like _______ • 1 
We can now put away our stormboots, ski suits , and mittens. OUr clothes 
are now and 
------ -------
The trees are awake and the grass is 
turning green . 
Summer : 
Everything looks ----- and ------· 
During the summertime, we spend many hot days at the beach. 
It is fun to skip and romp on the shore in a bathing alit. But we can 
hardly wear a swimsuit in the city. The clothes we wear must be 
-------
and The weather durLng our vacat ion days is and 
----- ------
This is the tnne of the year when our gardens are in full 
bloom. They look I (tell the children that here you are interested 
----
in not what is growing in the garden , but you want words that describe how 
it looks -- such as green, healthy, etc. 
I like to watch somebody using the typewriter. Their 
fingers on the keys look like I hear the sounds 
------· 
The sounds make me think o~ 
-----
List words given on board. 
place on chart. 
Any particularly good ones, 
....__ ___ =-
EXERCISE XI 
Skating in the Park 
Today, boys and girls, is the perfect day to shine up our 
skates and go to the park to use them. Now we all have to make sure 
that we have our woolen socks and our scarves and mittens with us. 
Because you know we want to be cozy and warm. Let's hustle and let's 
first of all go to Central Park and after we finish skating there, let's 
go sketing in the rink at Radio City. Describe the set-up of both 
skating areas, so that they will understand that one is completely in 
the open and the other is surrounded by very tall buildings. 
After this has been done, have the children give you the 
sounds heard in the park; viz. the sound of the skates on the ice, the 
sounds of the voices of the skaters, the sound of the music from the 
record player, the sound of the automobile horns from the distant 
traffic, the sound of the laughter of the children etc. 
on the board. 
List these 
Next move on to the rink at Radio City or any such enclosed 
area. Have the children list the sounds heard here. Make them 
aware of the difference in the sounds made by the same people and 
things such as skates, voices, laughter, etc. 
Have the children make two columns on their papers. Call 
them Central Park and Radio City. Have them take the sounds that 
are listed on the board, and have them describe them first in one and 
- - ti 
then the other column emphasizing the fact that there is considerable 
difference in the noises heard in bot h places. 
II 
I, 
I 
EXERCISE :U.I 
Boys strls, do you remember sometime ago when I was 
reading to you from The Story of' Dr. Doli ttl• Ramamber how much 
we enjoyed reading about Dr. Dolittle and hia maQF animal friends. 
Vfuen I would stop reading, all of you just couldn't wait tor me to 
start reading the story again. 
I remember one part very well, when Dr. Dolittle and his 
animal friends took over the pirate ship and heard a noise coming tram 
below. It took quite a bit of time before he oouli set the door 
open to see who it was. We guessed qui-.e a bit as to who was behind 
the door. It was interesting to listen to 70ur gueaaea as to who was 
behind the door. Some of us guesse4 correotl7. 
Let's play another guessing same today. Listen carefully 
to how we will play it. I'm going to read a short story to you. 
~ · want you to listen very carefully. 
to you that happened to Jack. 
i 
PerhaJ• the aune thing happened · 
Jack lived in en apartment house 1 a big cit7. The apartment 
was on the third floor. Sometimes Jack would walk up the stairs; 
sometimes he would take the elevator. One night his dad asked him to 
Jack gct;. 
his coat on and then dashed out of' the apartment. It would take too 
long to ring for the elevatorman so he just dashed own the stairs. 
He flew down the street and was just in time to get the last 
copy of' the magazine his father wanted. When he &ot back to the 
•' 
-- --=== 
apartment house, the elevator was on the bottom floor but there was no 
elevatorman to be seen. So jack decided to climb the stairs. By 
this time he was rather tired from all his hurrying so he slowly star ted 
to climb the stairs. As he went up the stairway, he thought he heard 
footsteps behind him. Strange, there was no one in sight wren he 
looked behind him and ~et, as he climbed once more, there was the sound 
of foot steps. jack was frightened for there had been nobody around 
when he started to climb and nobody was in back of him when he looked 
behind. Then he begam to climb faster. Huffing and puffing he 
started to take two steps at a time. Vlhen he got to the third floor, 
he just scooted Cbwn the hall. He tore open his door and when he got 
i nside he banged it shut. Then just standing there all out of breath, 
he shouted, "Dad, Dad, somebody folli!lwed mel" 
His Daa said, "Take it easy, jack. I'll see who it is." 
Jack's Dad opened the door and there out in the hall 
was" ____ _ 
Now boys and girls, what do you think was out in the hall? 
I would like you to copy the last sentence and finish it in your ovvn 
words. Tell us wha t you think was out in the hall. Be able to tell 
exactly what Dad saw when he looked out. Try to make it as interesting 
as you can by using as many color words a s you can think of'. lle will 
read some of your endings and decide which ending we like the best. 
II 
I• 
EXERCISE XIII 
Boys and girls, if we look out the window we can see the 
beanches on the trees moving. now are they moving? V/hat is caus ing 
them to move? Yes, moving air or wind. The wind i s a big hel p to 
us in lot s of ways and then again, sometimes it is sort of a nuisance. 
How does the wind help us? ••••• When isiit a nuisance? 
The way the wind acts at times reminds sane people of different 
things. For example, t o a lady named Ethel Romig Fuller, the wind 
is like a cat. Let 's think what a cat does. (List various ELCtions 
of cat as suggested by children. ) How let's listen as I read how 
Ethel Fuller says the wind can behave like a cat. Let's see tf the 
wind does any of the things you suggest a cat does. 
The Wind is a Cat 
The wind is a cat 
That prowls at night, 
Now in a valley , 
Now on a height, 
Pounding on houses 
Till folks in their beds 
Draw all the covers 
Over their heads. 
I 
1 
(List. ) 
It sings to the moon, 
It scratches at doors; 
It l ashes its tail 
Around chimneys and roars. 
It cl aws at t he clouds 
Till i t fringes their silk 
It l aps up t he dawn 
Like a saucer of milk; 
Then chasing the stars 
To the tops of the firs, 
Curls down for a nap 
And purrs and purrs. •••• Ethel Romig Fuller 
Vlliat things would a cat do that are men tioned in this poem? 
Does the wind seem to do a l l these things? Have you ever 
heard the wind "scratching at doors" - Sometimes i t scratches, and 
someti~es it really seems to claw, doesn't it? 
The author says the wind i s like a cat because it prowls and 
pounces and scratches and claws. How many of you have a pet cat? 
Does it prowl around? When especially? Does it pounce on anything? 
On what? Does it scratch or claw? When a cat cl aws on yom· dress 
what would happen to the dress if you didn't stop i t? ·what does the 
author mean when she says the wind '' claws at the clouds till it fringes 
thei r silk" ? Hav e you ever heard wi nd in t ~e woods around the f ir 
trees? Does it sould like a cat purring? 
,, 
~nich lines n~ke you see pictures? (Read again i f necessary. ) 
v hich lines make you hear sounds? V1nat i s the wind like to you? Let's 
play a game. I'll e;ive you a word or a few words together and you 
tell me what thi s word is like to you. Let' s see what our answers 
will be. Thi s is (:!. special kind of' game for we don't all have to 
cane out wi th the s ame answer-- as a mntter of f act, I hope we don't. 
'4Jlestions : 
rihat is a road like to you? 
What j_s rain on the roof like to you? 
Vfuat i s a soft cloud like to you? 
What is a star like to you? 
Vhat is the snov1 like? 
Children complete these s e nt ences: 
ww pet is like _______ __ 
To me churfh bells are like 
-------
A cold shower is like 
-----
To me a frozen pond is like 
--------
EXERCISE XIV 
I've Got a Secret 
Have about six children bring something to school that will 
be known only to themselves. Let each child describe his own 
object limiting his description to its size such as "it is tiny like 
a pin" or "it is the same size as a baseball"; to its shape such as 
"it is round" or "it is square;" and to its color. After that 
description, the other children tnen ask questions trying to guess 
what is hidden in the parcel. This procedure is carried out with 
each child who has a hidden treasure. 
As a sequence to this gamek have the class play "I've got 
a secriret." The teacher ~ay act as moderator. A child whispers to 
the teacher what her secret is such as "I have a shiny black puppy. " 
The teacher then gives a hint to the class, for instance, for the 
above secret, the teacher might say, "Cheryl's secret concerns s anething 
that belongs to her." The class then proceeds to question the child 
as to what it is. Her answers are limited to "yes" ord"no. " 
The fol~owing day have the children write a story for you 
entitled "I've Got a Secret. " In this story have them place emphasis 
on the descriptive words that it will be necessary for him to use in 
order to make it riddle fashion. 
should be the last sentence. 
• •••• The revealing of the secret 
EXERCISE 
How many of you like to listen to sto~ies? I thought so --
just about everybody, including the teacher. If I a sked you to tell 
me a story coul d you tell me one? \' hat kind of stor y would you t ell 
(surprise endings, f a iry t a l es , me? '.ihat other kinds a r e there? 
a dv enture, true stor i es, etc.) Even if none of you knev1 a story t o 
t ell or r emembered one f r om a book, you could still tell one. Some-
thing t hat happened to you perhaps would be interesting to someone else. 
~hat do you like in stories? 
(Elicit from them "wor&s . " ) 
hat makes a story interest ing? 
Do you like this story? I will just read the beginning 
to you. 
A boy came out of the house. He walked dorm the path, 
turned t he corner . 
stuck her head out. 
He VIliS crying. The ·indow opened and a girl 
She said, "You better not come till you find it. " 
That's as far as I shall read. Now listen to the begi nning 
of t his story . Then I shall ask you which beginning you like 
better and why. 
"A thin _long-legged boy sttunbl ed out of the tired-looking little ' 
gray house. He dragged his feet down tr.e stone walk and turned the 
cor ner . Tears were st r eaming dovm his cheeks. Suddenly the upstairs 
front window opened with a bang and a fat red face appeared ou~ tbe 
WindOV/. It holler ed loudly , "You better not c ame home till you find it. ~· 
1hich beginning do you like better '? Why is the 
second beginning more interesting. I f you close your eyes can you 
just picture what the boy looked like, what kind of a house it was, 
what the gir l' s face seemed like. This second beginning is more 
dressed up than the f irst. It has more words and the ~ords which 
help to dress it up are colorful words. 
Can you dress up a story? 
t his tired old story. 
Let' s see hovr you can fix up 
-earner . 
anything? 
Bobby went down the street. An old woman came around the 
Bobby did not see her. They both fell down on the ground. 
Her e are some questions to help you rewrit e thi s story. 
1. How did Bobby go down the street? 
2. !mat did the old woman look like? Was s he carrying 
3. i'/hat happened as the old woman and Bobby both went 
around t he corner? 
4. If you were in back of Bobby what would you have seen? 
5. How did Bobby feel? 
6. How did the old woman feel? 
EXERCISE XVI 
Here I have mounted a picture with t wo little boys in it. 
They are the only people to be found in this picture. 
throvring snoVlballs at an old barn. 
1. ~/hat else can you see in the picture? 
2. Describe the sky. 
ITe can see t hem 
3. HoVi do you think the boys fee l as they look at the 
cir cus signs? 
4. Before this particular picture was taken, what do you 
t h ink happened here? For instance, let's say that we know this 
pict ure was taken in the wintertime, what do you think the countryside, 
and this scene, too, might have looked like at the ttme that the circus 
posters were put up on the side of the barn? 
5. ~~at do you think happened after this picture was taken 
for example, what do you think happened to th~ boys? to the snow? 
. . . . . . . . . . . . . . 
List for me ten words that you think would describe 
1. the picture as a whol e 
2. the boys 
3. the circus posters 
. ~-· . . 
This same approach can be used with any picture stimuli. 
